This work aims to conduct an analysis of the National Curriculum Parameters (PCNs) 
Introduction
Natural Sciences education has been practiced according to different educational proposals that have developed over the decades as theoretical elaborations and are expressed in the classroom in many ways. Many practices, even today, are based on the mere transmission of information, centering on the textbook and its transcription on the blackboard, while others incorporate advances made in recent decades, the process of teaching and learning in general and teaching Science in particular. The National Curriculum Parameters (PCNs) in Science are addressed to educators who aim to deepen the pedagogical practice of natural sciences at the elementary school, contributing to the planning of their work and the teaching project of the team and the school education system to which it belongs [1] .
Waldorf education, founded in 1919 in Germany, is present worldwide. One of the main features of Waldorf education is its reliance on the concept of human development introduced by Rudolf Steiner, the founder of anthroposophy, geograph from an anthropological point of view, pedagogical, curricular and administrative grounded in anthroposophy. Here the human being is apprehended in terms of his/her physical appearance, soul (psycho-emotional) and spiritual aspect, according to the characteristics and age of each one, looking for a seamless integration of body, soul and spirit, or that is, between thinking, feeling and willing [2] .
The Waldorf arrived in Brazil in 1956 in Sao Paulo. The first Waldorf School began operating in Brazil, within the Brazilian situation, with the great task of substantiating Waldorf's work, inspired by other schools in Europe.
Waldorf System of Pedagogy

Waldorf teacher training
The teacher must know the curriculum proposed by Waldorf education and the development of human beings. To teach in schools that adopt this pedagogy the teacher needs to go through specific training lasting at least four years. During this period he/she will undergo not only a theoretical but also a musical and artistic training, which involves a number of areas such as mineralogy, astronomy, eurhythmics, drawing, modeling and painting.
Curriculum
The content dealt with in a Waldorf classroom consists not only of conveying information, but mainly teach to learn. Content relates to the age of the students. Waldorf Education and teaching methods require that the teacher be specially trained. At a Waldorf school, the specificity of materials makes the classroom teaching be divided into primary and class matter [3] . This differs from traditional schools that systematically organize the content as is proposed by the Education Department. In matters theoretical, practical and artistic Waldorf schools are arranged so that the work in the classroom allows alternations, where students can just take a break in order to better assimilate the content, enhancing meaningful learning. Another difference found between the two school systems is the teacher-student relationship that exists in Waldorf schools. The teacher prepares her lessons so that students can achieve individually, so there is a greater concern for each student, for he knows how each one works and the best possible way for the student to absorb the knowledge received appropriately.
In the first eight years each class has one 'homeroom' teacher, and the relationship is solidly established because the teacher has the knowledge of every aspect of the student, their abilities, difficulties and so on. For those eight years teaching is about interior development, since if it falls into a mere routine, the classroom will lose its purpose [4] . From the ninth to the twelfth year, the monitoring is done by various tutors and teachers of other disciplines. These professionals are experts in the areas where they operate.
Kindergarten students are encouraged to discover value and keep their cultural values; they learn how to recite poems, sing songs and participate in historical moments using fairy tales, these tales, nourish and stimulate the imagination of children, leading them to understand the milieu and affective relationships. In grandiose images of the tales we find the great guiding principles of human evolution: the original state of harmony and perfection (the kingdom); fall (the stepmother, wandering through the woods), the loss of the original harmony (the world of stones, suffering), temptations (dragons, bad fairies), the awakening of intelligence (dwarves who assist other elemental beings), the soul struggling (the princess in rags, or the prince who goes through difficulties), the final redemption, that is, purification and return to a state of harmony (the happy marriage of the princess with the prince), etc.. In their details, the authentic fairy tales that reveal the hidden source to distant generations contained all the morality that they need, and satisfy their historical curiosity [5] . Through repetition, fairy tales allow children to start to assimilate the stories that are told by the teacher in an artistic way. This is a playful way of working with history and arts to reveal fraternal values.
Classes time
Every day in class the students encounter songs, poems, verses and stories that relate to the topic being discussed in class time. The class teacher can explore the theme in a playful way in order to get students to think, learn and exercise knowledge. The class time lasts an average of two hours and is included in the main class, students are involved in rhythmic activities in order to harmonize them and wake them up for classes.
Students are greeted at the door of the room where the teacher welcomes the class individually. This process occurs in the same way every day, and before starting the lesson students are arranged in a circle or in rows to recite the verse every morning. From the 1st to the 4th year the verse is the same, but it changes from the 5th year student where vision becomes nature. 
Organization of series / periods
Rudolf Steiner organized Waldorf Education in seven-year periods: -From 0 to 07 years (school maturity) the children pose as a reference the teacher and start to imitate him. Children do not understand the thinking of adults, are open to the world, do not analyze or make judgments. This period corresponds to Kindergarten, the focus is on the development of creativity and imagination of the child, respecting his ability and his talent.
-From 07 to 14 years old (sexual maturity) is the period when feelings and sensitivities arise toward other teenagers, corporal and psychological changes occur, and students see the teacher as "beautiful". This period corresponds to the elementary school, where the scientific and investigative spirit is cultivated. It has the same educational curriculum as other schools, with additions such as music, gardening, astronomy, English, German and so on.
-From 14 to 21 years (social maturity) is the period in which logical, analytical and synthetic development takes place, and there is a need for intellectual and conceptual explanations for the various questions that arise. Teenagers who are already almost adults seek to be understood. The teacher is seen as "true". This period corresponds to high school, students are prepared for today's world, with emphasis in vestibular.
Evaluation
Students in Waldorf schools are not repressed as occurs in traditional schools, where the end of each year the student receives a newsletter containing mathematical data quantitatively demonstrate that your income may be positive or negative. The assessment will not be made by numbers, but by means of a qualitative characterization. This will encourage, emphasizing what is positive and negative criticizing only in relation to the student, being able, could produce [2] .
Anthroposophy
The Waldorf is governed by Anthroposophy, this cannot be considered a religion, it is not passed in no time to the students, because it respects the spiritual choice of each individual. Thus, Lanz explains: Anthroposophy is science! But it is a science that pushes the boundaries with which hitherto bumped science 'common'. It proceeds by scientific observation, description and interpretation of the facts. And it is more than a theory, a building of statements. Indeed, she admits and recognizes all common findings in the natural sciences, although with complete and interpret their findings. Especially has made in all areas of practical life, many contributions and innovations concrete and positivewhich is the true touchstone of its principles [5] .
The current context of Waldorf Education in Brazil
With 92 years of existence and even having a fairly educated pedagogical basis is still not possible to verify many Waldorf schools in Brazil. That's because there are still difficulties to establish in law a Waldorf school, there is often a bias on the part of lay related to anthroposophy.
According to the Federation of Waldorf Schools in Brazil (FEWB) there fifty-three schools, which comprised eight schools that have through high school, eighteen schools that are up to the elementary school (some only until the 5th. Annum) and twentyseven gardens Children of independent, they clustered around the seven regional spread throughout the country and through these regional FEWB are affiliated to. The difficulties in establishing, within the law, a Waldorf school is evidenced below by a member of the Federation of Waldorf Schools in Brazil. After the promulgation of the Brazilian constitution in 1988, groups of educators and educational bodies, began organizing a bill that would replace the current LDB season. This project that was being made on a new conception of participatory democracy, having been passed in the House of Representatives, was replaced in the Senate by Darcy Ribeiro project in March 1996. Everything indicates that the project, after some modifications converted into the new Law of Guidelines and Bases of National Education, advice of people who had occupied or occupy positions in the Ministry of Education. This new LDB, called by some authors as "minimalist", because it contains few regulations, gives wide latitude to present their pedagogical schools, and has incorporated some innovative concepts for most schools as the issue of progression the student, the respect for the relationship age / grade, important aspects will Waldorf [6] .
Waldorf schools are charities, nonprofit, not receiving government aid, remain only with donations and tuition costs for students, thus covering its possible costs.
Methods
The methodology of research and analysis of the curriculum of schools that adopt the Waldorf in Brazil and the National Curriculum for the Teaching of Natural Sciences. The research work was divided in stages: Stage 1 -Analysis of the curriculum at a Waldorf school curriculum component for Natural Sciences.
Step 2 -Analysis of pedagogical practice described to classes according to the Natural Sciences curriculum in Waldorf schools.
Step 3 -Follow-up of 20 hours of instruction in school Waldorf Moara Brasilia (Brazil) in the second and third year, noting the progress and content of the classes of Sciences addressed. At this stage, were recorded in a logbook of all classes, practices, involvement of the teacher and students in the classroom.
Step 4 -Analysis of the Waldorf school curriculum, lessons observed and compared with the performance of PCNs. To perform the comparison we used the following criteria: -Contents suggested for each term in public schools teaching 2nd and 3rd grade, according to the curriculum of the Department of Education of Elementary School early years of the Federal District.
-Contents suggested by the annual planned and developed curriculum for every Waldorf teacher for classes 2nd and 3rd year. -The bimonthly SEEDF dates and times of classes in Waldorf.
Results
The results will be part of a diagnostic plan for future studies, research, innovative ideas and possibilities in Natural Sciences. According Bachega [6] : It is expected a School Waldorf form the human being and not just fill each with contents that are not always used in their daily lives. And it's not the reason these students do not have a rigorous study of content that will make them less able than others, because the emphasis is to teach and learn. With this as the cornerstone of Waldorf education, learning content becomes merely the result of construction of the human harmonious and well developed.
Following the literature review and theoretical, we conducted a visit to the school Moara where a Waldorf teacher was interviewed. It was possible to know the school environment, and the structure of education addressed to Waldorf mentioned in books and articles read in the first stage of the research. Professor Olga has studied ten years in a private school and three years in public school, after high school, she went straight for the entrance exam of UnB two years of music making, the course stopped after three and a half years, he started working as a teacher English, was teaching adults in the same period received an invitation to work at the embassy of Germany, when he returned, met in Brasilia waldorf pedagogy -Moara School, where this year he was born. During this period there was a workshop in which UNB gave training courses for teachers become teachers Waldorf. Professor Olga was a striker in the assembly of the first course in Brasilia this course that lasted four years. Currently there are three classes with training in Waldorf. The following is the script and the answers of the interview with the teacher Olga Waldorf. Interview 1-What is the main difference between the teaching practice of a traditional teacher to a Waldorf teacher?
The With comparisons made between the curricula of schools using Waldorf education and the curriculum proposed by the Secretary of Education of the Federal District, it was possible to note that the approaches of Natural Sciences held in both teaching methods are given for different pedagogical practices, each institution education follows the contents proposed by the Secretary of Education of the State, but these contents are not in the same order as such, and schools that adhere to Waldorf these contents are not worked piecemeal, as the content covered in textbooks and in classes of Natural Sciences of public schools in the District. Moreover, the playfulness, the bodywork, cognition, experience and other aspects are quite evident with students who have contact with Waldorf pedagogy, making this way of learning, significant. And this is only possible because there is adequate training for teachers of Waldorf and intense active participation of students' families.
After monitoring 20 hours classroom at school Moara in Brasilia was possible to compare the resumes of the 2nd and 3rd year of Waldorf with the 2nd and 3rd series of first and second cycle of basic education.
The following is a comparison of the contents of Natural Sciences between the contents of the Secretary of Education of the Federal District (SEEDF) with possible contents of schools that adopt the Waldorf.
2nd YEAR Waldorf and SEEDF 1st Bimester -Universe and Earth x Season 2 -Science and Geography: In SEEDF students of 2nd year studying this period concepts related to the Universe and Planet Earth, they develop skills that if agree in the differentiation of environments, the time, the distinction of day and night as well as to observe the various positions which occupies the sun throughout the day. Students at Waldorf studying at that time concepts related to water. Through the hydrological cycle students are called to grasp the relationship of living things and the physical environment. There is a similarity in that period between the proposed contents of the two curricula.
2nd Bimester -Life and environment x Season 3 -Natural Sciences and Social: The third time students from Waldorf begin to experience content linked the theme of the universe and solar system, this students spend time observing the nature that surrounds them, the themes are explored and worked through music, bodywork and through the mother tongue texts that are connected with the theme of time, to observe the physical environment students are able to establish a relationship with the social environment. In the same time the students spend the SEEDF make their first contact with the chemistry of the surface, is treated in the first room features solid, liquid and gas, in this period the students also get to know the contents linked botany.
3rd Bimester 25 -Technology and Society x Season 6 -Nature and Mother Tongue: In this period the students SEEDF continue to study contents that are related properties of air, either through experiments, observations and records readings or productions of texts, where they pass through these activities to recognize the wind at your back. In the same period of Waldorf students begin to see concepts related to nature, plants, starting for the ecology and botany superficially. Finally students are using their creativity to productions of texts, such as creating stories.
4th Bimester -Health and Human Season x 8 -Matthew, Social and Natural Sciences: Students of SEEDF spend that time studying a subject facing the human body, comprising component parts and systems of the human body. By knowing the body, students are called to respect the similarities and differences found in humans, these differences individual, social, ethnic, racial and cultural backgrounds. Students studying this period of Waldorf content connected to the Universe, then knowing the Earth system, students begin to increase insight and knowledge by studying what lies beyond the planet.
3nd YEAR Waldorf and SEEDF 1st Bimester 08/02 to 24/04 -Universe and Earth x Season 3 09/04 to 05/05 -Mother Earth: Universe and Earth x Mother Earth: The two curricula address the topic of planet earth in different ways, the curriculum SEEDF content part of the macro to the micro, the universe and everything in it for the understanding of the Earth system. At Waldorf school curriculum is approached Earth as a source of production, planting seeds and fruits generation. The content is treated more specific this time stepping into a deeper geological context. Another similarity found between the two curricula is the occupation of the people inside the camp. Shown is the kind of activity that is performed by a farmer or peasant for example. Students at Waldorf this period do not study issues related to the Universe, as the solar system, lunar among others. The Portuguese language is crafted in class season Sciences through texts, poems and songs.
2nd Bimester -Life and environment x Season 7 -House: The curriculum SEEDF are addressed contents linked life and the environment, it is suggested that teachers work issues related to soil and power of living beings, be they animal or vegetable order, as explained before the contents are presented to the students of the macro -the micro universe -Earth, this time the students come to understand the importance of soil as maintenance of life on Earth is organized and how the cycle of life that is in the environment. In that same period Waldorf curriculum students learn in a practical way on professions, tours are conducted for students to know the uniqueness, importance and role of each profession within society, students learn what it takes to build a house, for example, what types of sand may be used or which one (s) material (s) the mason can use to make bricks. Students can also know the work of farmers, which is the appropriate time for planting, how much fertilizer and water can be used in this process. With the study of soils is possible to make a connection with an interdisciplinary theme of professions and environment. It is important that students know the different types of professions that may be exercised within society in order to know the working of all is key to a city, state and / or country progress.
3rd Bimester -Technology and Society x Season 8 -Math: In the curriculum of SEEDF are addressed content related to the natural sciences, so that students start to understand the chemical composition and soil physics. During this period students learn that the chemical and physical transformations of materials can contribute to the formation of products that are useful in our day-to-day and that assist in the quality of life of populations. In the same period Waldorf students are entering a new era, are taught math classes. There are similarities between the two curriculums in this period.
4th Bimester -Health and Human Season x 9 -From grain to bread: The curriculum SEEDF proposes that teachers work issues related to food and health. Students learn the importance of a balanced diet, food sources and the main differences between natural and processed foods. The topics covered are similar to what students see in Waldorf, this period still using the theme of earth and soil, students learn about the transformation of grain into bread, food very well known and appreciated.
Conclusions
The methodology used in schools that adopt the Waldorf is quite different, and this contributes to a significant and consistent learning for students. The experience is a "tool" more important within this method, it has a student of character and intense contact with the individual teacher, it allows him to establish a deep bond, intimately knowing each student, their difficulties, capabilities and fears, seeking work on the needs that each student has.
In the traditional school science classes are punctual, there is an approach toward the preparation of content, classes are generally expository, support the teacher uses on a large scale is the textbook and as proposed in the curriculum there is always the oral record and / or written, which may make this way more theoretical classes. The content is mostly exposed on the board where the student participates in an 'indirect', just copy and interacts little. Traditional schools follow the curriculum that is offered by the Education Department. In Waldorf schools, classes are prepared in order to attain knowledge of the student, the student is introduced to the world. The classes are started with songs that relate to the lesson time. No textbooks are used in classrooms, each teacher to use part of their knowledge, their experiences (travel, reading) that way the class is assembled. There multimedia resource utilization as well as the use of ready images. "The image of little use as a teaching resource in the teaching of Waldorf Education is a way to encourage children to draw their own pictures. These images (once internalized) will be transformed according to the development and maturity of the child. On the other hand, if the child receives images so ready, they will be saved in memory as 'concepts dead' that explains in part the restriction of Education waldorf television, computer and video games [8] ."
The themes proposed in PCNs -Parameters curricular National Curriculum and the Education Department are worked, but teachers alternate the issues and prepare their lessons then adding music, languages, painting, poetry and theater. Learning science in elementary education is mainly the recognition of the world and a first construction of explanations. Guided in scientific explanations, learning progresses, began to constitute new ways of thinking student. [9] Another important factor in this pedagogy is the constant participation of parents in educational development of their children. Meetings are held, field activities, where parents are actors that assist in building the knowledge of the students. The waldorf schools incessantly promote and support this environment interaction between parents and children. The society today leaves the responsibility for education, transmission of values and moral only in charge of the school. They forget that this responsibility begins within the child's own home, within the family.
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